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Abstract The Philippine Educational System is 
undergoing a major overhaul that shifts from a 10-year 
education to 12 years known as Enhanced Basic Education 
Curriculum or K-12. The purpose of this mixed-methods 
sequential explanatory study was to identify factors that 
determine readiness of select higher education institutions to 
the full implementation of the K-12 program. Results were 
obtained through a survey questionnaire in the quantitative 
phase and followed up with semi-structured interviews from 
purposely selected participants. In the quantitative phase, 
five factors were found to be predictors of readiness, they are: 
eligibility, staffing guidelines, course streamlining, 
workforce surplus management, and alternative programs, 
while in the qualitative follow-up; the phenomenological 
inquiry yielded five essential themes related to readiness, 
namely: requalifying the teachers, retooling the teachers, 
realigning the curriculum, reclassifying the teachers, and 
redirecting professional development. Both, the quantitative 
and qualitative findings from the two phases of this study 
prove that the higher education institutions are ready for the 
new structure and demonstrate active involvement in 
ensuring a smooth transition and successful implementation 
of the new program. Implications and recommendations are 
provided for policy makers, concerned government 
institutions, higher education institutions, and teachers to 
consider in adopting the country’s biggest education reform 
agenda. 

Keywords Basic Education Reform, K-12 Curriculum, 
Higher Education Institutions, Readiness, Preparations, 
Mixed Methods, Sequential Explanatory 


1. Introduction 

The Philippine constitution stipulates the right of every 


Filipino to quality education at all levels. Education 
occupies a central place in Philippine political, economic, 
social, and cultural life. It has always been strongly viewed 
as a pillar of national development and a primary avenue for 
social and economic mobility [1]. A clear evidence of the 
value placed on education is the proportion of the national 
government budget going to the sector [2]. The Department 
of Education or DepEd is given the highest budget 
allocation among government agencies each year as 
required by the 1987 Philippine Constitution, Article XIV, 
Sec. 5, paragraph 5 [1]. The higher education sector of the 
Philippines also known as HEIs (Higher Education 
Institutions) is divided into public, private sectarian and 
private non-sectarian. All these tertiary level institutions are 
managed and supervised by the Commission on Higher 
Education or CHED [3]. However, a college graduate from 
the Philippines is short of qualifications as compared to 
graduates from other countries; the result of this, is that, it is 
not recognized internationally because of the country’s 10 
year cycle of basic education [4, 5]. A proactive strategy 
was initiated by the Philippine government through a 
reform in the educational system. This education reform 
resulted to implement the K-12 basic education curriculum 
which aims to address the onslaught of globalization and 
regional cooperation for the graduates of Higher Education 
Institutions to be globally competitive [6]. The proposed 
educational reform in the Philippines is primarily driven by 
the effort to meet the standards of education in the global 
world where our graduates with only ten years of basic 
education are disadvantaged [5] because of non-recognition 
of the college graduates and their degrees in the 
international labor arena, non-eligibility of high school 
graduates to enter overseas tertiary educational institutions, 
and the inadequacy of global standards [4]. In School Year 
2012-2013, the Department of Education implemented the 
enhanced Basic Education Program or K to 12 also known 
as Republic Act No. 10533 which was signed into Law in 
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May 15, 2013. This law institutionalized the program and 
enabled the nationwide implementation making K-12 as the 
legal framework of Philippine basic education system [7, 8, 
9], 

Under the new education program, the length of basic 
education has been expanded by adding two more years to 
the existing four years of secondary education plus one year 
of kindergarten; thus, making 13 years to complete basic 
education. This extension of basic education complements 
with other countries education system worldwide. The 
educational shift does not only focus on curriculum 
enhancement but also aims at producing holistically 
developed citizens equipped with 21 st century skills 
essential for both life-long learning and employment [10]. 
DepEd is very optimistic that the K-12 program will 
augment the inadequacies of the Philippine Education 
System by enhancing the competitiveness of Filipino 
graduates and restoring the country’s competitive edge over 
other countries in Asia and the rest of the world [11]. The 
implementation of the Enhanced Basic Education Program 
or K-12 posed positive implications to every Filipino 
college graduate as they will gain automatic recognition in 
the international labor arena. This change has caused the 
conduct of stakeholder consultations, policy discourses, and 
education summits to gather inputs and feedback. However, 
this remains an issue of inquiries on its implementation and 
effectiveness. It continuously solicits different responses 
among various individuals from educators, students, parents, 
industry leaders, and various stakeholders [7]. Dialogues 
between and among various agencies and other interest 
groups should be made to discuss issues and to explore 
interventions, assistance measures, and to create a unified 
transition fund in view of the expected losses that will be 
incurred during the transition period to guarantee smooth 
implementation of this new educational program. 

Similarly, when a country launches a new educational 
policy, it is important to examine how the policy is 
interpolated with the existing thought on education. The 
K-12 curriculum puts a high-value on holistically developed 
citizen through a combination of education input and 
curriculum reform [4]. The new program helps Filipino 
students acquire knowledge, learn skills, and form values 
that are beneficial for them, whether they choose to proceed 
to go to further education, to the world of work, or to even 
start their own businesses after high school [10]. Although 
on the surface, this reform appears to be seeking the 
Philippines’ inherent values, the outcome it is seeking 
implies that the K-12 program is ultimately connected to the 
globalization of education [4]. The Philippine Educational 
System is a clear example of a boat sailing in a body of 
changes and challenges. It has in fact followed the same 
pattern of education as that of the rest of the world [12]. 
This idea necessitates that by developing one’s education 
means making improvements in the kind of education 
delivered. The quality of education depends on the clear 
directions set in the national curriculum which is geared 


towards developing further the education of the people to 
attain economic progress [13]. 

This paper sought to determine the readiness of higher 
education institutions to the implementation of the K-12 
program in the Philippine education system. 

The quantitative phase of this study addresses the factors 
that influence readiness as to how the faculty-related 
variables and preparation plan variables, namely: eligibility, 
staffing guidelines, course streamlining, workforce surplus 
management, and alternative programs serve as predictors 
that determine readiness of higher education institutions to 
the K-12 implementation. The qualitative phase helps 
determine how the experiences of the participants support, 
elaborated, and help explain the quantitative dataset about 
how teachers think of their readiness in carrying out the 
K-12 curriculum. In this phase, the interview analysis 
generated essential themes, namely: requalifying the 
teachers, retooling the teachers, realigning the curriculum, 
reclassifying the teachers, and redirecting professional 
development that are found to complement and support the 
quantitative findings. Thus, to advance and optimize the 
preparation for the K-12 curriculum, data suggest that 
eligibility is determined by requalifying the teachers; 
creating staffing guidelines through retooling the teachers; 
streamlining courses by realigning the curriculum; 
managing surplus of workforce by reclassifying the teachers, 
and create alternative programs by redirecting professional 
development activities. The effect to which is that, through 
mixed-methods sequential explanatory approach, it surfaces 
insight into a new approach to enhance preparation for the 
K-12 curriculum. 

2. Theoretical Perspective 

The theoretical foundation of this study is based on three 
theories of readiness for change. On one hand, Prochaska 
and DiClimente’s [14] The Transtheoretical Model (TTM) 
attends to the role of uncertainty toward change, noting that 
periods of readiness may be followed by periods of 
resistance or disengagement [15]. The model suggests that 
readiness to change is a process taking place over the course 
of six stages that leads to behavior change [16, 17, 18]. 
Precontemplation Stage (Not Ready) people in the 
precontemplation stage do not intend to take action in the 
foreseeable future. Contemplation (Getting Ready) is the 
stage in which people intend to change. Preparation (Ready) 
people plan to undertake change in the immediate future. 
Action stage, people make specific behavioral changes and 
actively pursue change. Maintenance stage, individuals 
strive to avoid resuming old behaviors. Finally, at the 
termination stage, people no longer worry about resuming 
old behaviors as the new behaviors have become habit [14, 
15, 16, 19], 

On the other hand, The Concerns Based Adoption Model 
(CBAM) Hall [20] and Loucks & Pratt [21] originated in 
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the field of education to help change agents assist districts, 
schools, and educators modify their practices. CBAM is a 
theoretical framework that describes and predicts potential 
teacher concerns and behaviors throughout the school 
change process [15]. Each person will respond to a new 
program with unique attitudes and beliefs, and each person 
will use a new program differently [22], 

Completing these theories, Rogers’ [25] Diffusion of 
Innovation Model seeks to explain how innovations spread 
through groups [26]. A growing interest in the diffusion of 
innovations occurred because getting a new idea adopted, 
even when it has obvious advantages, is often very difficult 
[25]. The Diffusion of Innovation model looks into how the 
individuals value and adopt innovation. The relative 
advantage of an innovation is a comparison of how much it 
improves the previous generation of similar innovations [15, 
27,28,29,30], 

These three theories of readiness for change were chosen 
for a number of reasons; first, they resonate with the 
researcher’s beliefs and understanding of readiness for 
change. Second, The Transtheoretical Model or TTM’s 
view of readiness to undertake change is characterized by 
the preparation stage, at which point individuals have 
considered their options and made a decision to move 
forward with change, hence, making preparation plans. [15]. 
Third, The Concerns Based Approach Model showed 
readiness as an individual process, whereby, interventions, 
or actions taken to facilitate the change process, need to be 
targeted to the concerns of the individual [20, 21, 23, 24]. 
Fourth, in the diffusion of innovation model, readiness to 
adopt is related to one’s relationship to a given innovation, 
characteristics of the innovation itself, and relationships 
with others who may or may not attempt to adopt the 
innovation. The decision to adopt to change is characterized 
as an “information-seeking and information-processing 
activity”, where an individual is motivated to reduce 
uncertainty about the advantages and disadvantages of an 
innovation or change [15]. Importantly, central to these 
theories, is the recognition that successful implementation 
of a new program comes when a person decides to adopt 
change. However, these three models differed in their 
approach to readiness, but they shared similar elements that 
complement each other. The principle components of 
readiness in these models helped identify the factors in the 
preparation stage, such as staffing guidelines, course 
streamlining, workforce surplus management, and 
alternative programs that contribute to readiness of the 
higher education institutions to the full implementation of 
the K-12 program. 


3. Method 

3.1. Study Design 

This study is utilizing Creswell’s mixed methods 
approach which is anchored to a philosophical worldview; 
pragmatism [31, 32] that recognizes the value of different 
approaches about how to conduct inquiry [33] where the 
researcher draws liberally from both quantitative and 
qualitative assumptions [32]. The practicality of mixed 
methods research focuses on the notion that individuals tend 
to problem solve using both numbers and words [34]. The 
sequential explanatory mixed methods design adopted in 
this study typically involves two phases: (1) the quantitative 
phase followed by a (2) qualitative phase that builds directly 
on the results of the quantitative phase [35, 36]. The 
quantitative strand or first phase of this study utilized a 
survey design that provides a quantitative or numeric 
description of trends, attitudes, or opinions of a population 
by studying a sample of that population [37]. While the 
qualitative strand or second phase of the study employed a 
phenomenological design in which the researcher identifies 
the essence of human experiences about a phenomenon as 
described by the participants [38, 39, 40]. The researcher 
was not simply collecting and analyzing both kinds of data; 
but also involved the use of both approaches in tandem so 
that the overall strength of a study is greater than either 
quantitative or qualitative research [41] or of equal 
importance. 

In this design, the quantitative or numeric data is 
collected and analyzed first, while the qualitative or text 
data is collected and analyzed second in sequence, that 
helps explains, elaborates on, or extends the quantitative 
results obtained in the first phase [36]. In this study, the 
emphasis was on the second qualitative phase because the 
researcher used the quantitative information to identify and 
purposely select participants for follow-up. The in-depth 
interviews go “beyond the numbers” that were recorded in 
the quantitative analysis in order to see the richness of real 
social experience [42]. The two phases of the study were 
connected in the intermediate stage of the study which is the 
selection of the participants for qualitative study [36, 41]. 
The full integration of the findings occurred after both 
phases have been completed and was elaborated during the 
discussion of the outcomes of the entire research study. A 
diagrammatic representation of the mixed methods 
sequential explanatory design procedures in the study is 
illustrated in Figure 1. 
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PHASE 1 
Quantitative Data 
Collection 

■ Survey Questionnaire 
• N=70 


Quantitative Data 
Analysis 

• SPSS Software V.21 

■ Frequencies & 
Percentages 

■ Pearson correlation 

■ Multiple Regression 
Analysis 

Quantitative 

Result 

■ Numeric Data 

• Descriptive Statistics 

■ Regression Coefficient 

■ t-value. R2, Adjusted 
R2, F value 

■ Correlation 
coefficients 


PURPOSELY 

SELECT 

INTERVIEW 

PARTICIPANTS 

■ N=12 

■ Develop open- 
ended questions 

■ Interview Protocol 


PHASE 2 
Qualitative Data 
Collection 

• Interview schedule 

• Individual in-depth 
interviews 

■ Audio recorder 

Qualitative Data 
Analysis 

• Transcription 

• Emic to Etic 
transcription 

■ Coring 

• Identifying themes 

• Analyzing themes 

Qualitative Result 

• Robofoto 

• Audio Data 

• Text Data 

■ Emergent themes 


INTEGRATE 

QUANTITATIVE 

AND 

QUALITATIVE 

RESULTS 

• Interpretation and 
explanation of the 
quantitative and 
qualitative results 

• Discussion 

■ Conlusions 

• Implications 
Recommendations 

■ Future research 


Figure 1 . Visual model of the data gathering produces for mixed methods sequential explanatory design (Adapted from Creswell, 2003) 


3.2. Research Participants 

The research participants were college faculty members 
or college teachers from different tertiary level or higher 
education institutions in the Philippines. Purposive 
sampling technique was utilized wherein the participants 
were chosen because they are the persons who can provide 
the needed information by virtue of knowledge and 
experience [43, 44, 45, 46]. In the quantitative phase, 
seventy (n=70) college teachers answered the survey 
questionnaire. The sampling frame in this phase was 
derived from Miller and Kunce [47] and Halinski and Feldt 
[48] that when using multiple regression, a ratio of 10 to 1 
is sufficient to provide minimal shrinkage of R2. Having ten 
observations for each independent variable using six or 
more predictors in regression equations is a conservative 
ratio but was reported optimal and appropriate [49, 50, 51]. 
In the qualitative phase, twelve (12) teachers were selected 
from the 70 participants in the first phase to participate in 
the semi-structured interview. It is noted that participants in 
this phase should be purposely selected to be able to help 
explain in detail and expand the quantitative results [37, 
41]. 

3.3. Quantitative Phase 

3.3.1. Quantitative Data Collection 

Data were collected through a survey questionnaire. The 
survey questionnaire was self-created and the survey items 
were developed based on the analysis of related literature 
and other secondary source data, such as news articles and 
journals [52, 53]. The survey items include: faculty-related 
factors along length of service, eligibility, and courses 


taught; preparation plans along course streamlining, staffing 
guidelines, workforce surplus management, and alternative 
programs; and readiness. The survey questionnaire was 
composed of closed questions where respondents were 
asked to choose from a fixed number of options. These are 
considered to be efficient because data are easy to collect, 
code and analyze [54, 55]. The potential problem with this 
type of questionnaire is that, this does not allow the 
respondent the opportunity to give a different response to 
those suggested [56]. To counter this tendency, the survey 
questionnaire should be reviewed by a diverse group, hence, 
a panel of experts including the researcher’s local adviser 
were used to analyze the applicability and usefulness of the 
content and format of the questionnaire. Extra care was 
taken to see that all the possible response alternatives are 
included and that these alternatives do not overlap [54, 55]. 
Data collection started by obtaining permissions from the 
Deans or Department Heads through a letter that explained 
the purpose of the study and requested for voluntary 
participation in the survey. Following the Deans’ or 
Department Heads’ acceptance to participate in the study, 
the faculty respondents who are going to answer the 
questionnaire were chosen by the dean or department head. 
The survey was administered onsite. 

3.3.2. Quantitative Data Analysis 

Data gathered were analyzed with descriptive, correlation, 
and multiple regression statistical techniques using the 
Statistical Package for the Social Sciences (SPSS) Software 
V21 x64. Data analysis of the study was conducted in three 
distinct steps. Firstly, descriptive statistics using frequencies 
and percentages were calculated for the demographic 
information for all participants and the respondents’ 
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perception on readiness. Secondly, Pearson correlation was 
used to compute the correlation of all key variables 
associated with regression. Thirdly, a series of stepwise 
multiple regression analyses were calculated to determine 
the best predictive model of readiness among the variables 
assessed. 

3.4. Qualitative Phase 

3.4.1. Qualitative Data Collection 

The main source of data in the qualitative phase was the 
responses of the respondents’ interview that provide access 
to feelings, perceptions, and opinions that are effective for 
gaining insight to the problem being investigated [57]. Prior 
to the interview of the respondents, a written permission was 
sent to the Deans of colleges and universities. When the 
endorsement was sought, it was forwarded to the heads of the 
departments who gave the go signal to schedule the 
interviews of the research participants, then, the appointment 
of time and place for the interview was arranged [31,32]. 
Semi-structured interviews consist of several key questions 
that help to define the areas to be explored, but also allows 
the interviewer or interviewee to diverge in order to pursue 
an idea or response in more detail [58, 59]. They also allow 
participants the freedom to express their views in their own 
terms and can provide reliable, comparable qualitative data 
[60]. Fontana and Frey [61], described interview as one of 
the most powerful ways in which we try to understand our 
fellow human beings using a semi structured questionnaire. 
Information from interviews were recorded using audio tape 
and by making handwritten notes [31, 46]. The qualitative 
strand was designed so that it follows from or connects to the 
results of the first quantitative phase [41] to ensure in depth 
explanation of the statistical results. 

3.4.2. Qualitative Data Analysis 

Research flow is empirically observed using the following 
steps in data analysis: (1) transcription of data; (2) emic to 
etic transcription by reading and re-reading the transcripts to 
surface the essence of the phenomenon; (3) coding the data 
by segmenting, comparing, and labeling the text; (4) 
identifying themes by comparing and grouping similar codes; 
(5) verifying the themes through interrater reliability check 
to ensure credibility and reliability of the themes; (6) 
analyzing the themes by reviewing the data within the 
themes until an understanding of each theme was reached. 
To validate and increase the trustworthiness and rigor of the 
qualitative findings, triangulation, member checking, peer 
review, rich and thick descriptions of the themes, and 
research advisor’s auditing were the strategies used 


[36,41,62-64], 

4. Results 

4.1. Quantitative Phase 

4.1.1. Frequencies and Percentage Analyses 

4.1.1.1. Demographic Information of Survey Respondents 

Faculty members from selected higher education 
institutions were the respondents of this study. When 
grouped according to length of service, 40.0% (n=28) have 
served the college and/or university for 2 tolO years; 37.1% 
(n=26) have served for 11 to 20 years; 12.9% (n=9) have 
served for 21 to 30 years, 7.1% (n=5) have served for 31 to 
40 years; and 2.9% (n=2) have served the institution for 40 
years and above. As to eligibility, 60.0% (n=42) are 
LET/PBET licensed holders, while 38.6% (n=27) hold a 
Civil Service license and licenses from other fields such as 
Engineering, Architecture, Accountancy, Nursing, Pharmacy, 
Laws, etc. and 1.4% (n=l) does not hold any professional 
license. Lastly, when grouped according to courses taught, 
among the 70 respondents, 51.4% (n=36) are teaching 
General Education subjects while 48.6% (n—34) are teaching 
Specialized or Major Subjects. 

4.1.1.2. Respondents’ Perception on K-12 Readiness 

Based on the respondents’ responses pertaining to K-12 
readiness, 74.3% (n=52) believed that they are ready for the 
implementation of the K-12 program; 18.6% (n=13) 
indicated that they are not ready; 2.8% (n=2) expressed that 
they are uncertain and partially ready; and 4.3% (n=3) did 
not give any comment. These results define the college 
teachers’ attitude as to their perception of readiness to the 
implementation of the new K-12 curriculum. They believe 
that they are ready and prepared since they are equipped with 
the right qualifications and skills needed for the new program 
and they are positive that the new program will be successful 
and effective in achieving its goals. 

4.1.2. Correlational Analyses 

Pearson correlation matrices were conducted for all the 
variables associated with regression. The variables were 
eligibility, length of service, courses taught, the four 
preparation plan categories, along staffing guidelines, course 
streamlining, workforce surplus management, and 
alternative programs, and readiness. The total group 
intercorrelations are presented in the table below. 
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Table 1 . Intercorrelations between Variables 



1 

2 

3 

4 

5 

6 

7 

8 

r 

r 

r 

r 

r 

r 

r 

r 

1 Eligibility 


.078 

-.132 

.398** 

.260* 

.020 

.178 

.263* 

2 Length of Service 

.078 


.096 

.143 

.162 

539** 

.070 

.259* 

3 Courses Taught 

-.132 

.096 


-.175 

.082 

.150 

.101 

.077 

4 Course Streamlining 

.398** 

.143 

-.175 


.561** 

.264* 

.382* 

.777** 

5 Staffing Guidelines 

.260* 

.162 

.082 

.561** 


.490** 

524** 

.867** 

6 Workforce Surplus Management 

.020 

.539** 

.150 

.264* 

.490** 


.570** 

.664** 

7 Alternative Programs 

.178 

.070 

.101 

.382** 

.524** 

.570** 


.725** 

8 Readiness 

.263* 

.259* 

.077 

.777** 

.867** 

.664** 

.725** 



*p = .05 **p = .01 


The three demographic variables revealed non-significant 
intercorrelations with (r) ranging from .078 to -.132 and (p) 
ranging from .275 to .522. The four preparation plan 
categories revealed significant intercorrelations ranging 
from (r) .264 to .570 and (p) ranging from .000 to .043 
described as slight to moderate intercorrelations. Between 
and among the demographic variables, preparation plan 
categories, readiness, and eligibility showed a slight 
correlation with staffing guidelines ( r=.260 and p=.036), a 
moderate correlation with course streamlining ( r=.398 and 
p=.001), and a slight correlation with readiness (r=.263 and 
p—.046). Length of service also showed a moderate 
correlation with workforce surplus management (r=.539 and 
p=.000) and a slight correlation with readiness (r=.259 and 
p=.050) but no significant correlations with course 
streamlining, staffing guidelines and alternative programs. 
Courses taught showed non-significant intercorrelations with 
all the preparation plan categories and readiness. The 
preparation plan categories and readiness also revealed 
significant intercorrelations as indicated by the computed 
correlation coefficients. Course streamlining, workforce 
surplus management, and alternative programs showed a 
high correlation with readiness (r=.777, .664, .725) 
respectively and (p=.000), while staffing guidelines showed 
a very high correlation with readiness (r=.867 and p= .000). 

As stated earlier, eligibility is correlated with course 
streamlining, staffing guidelines and readiness which could 
be attributed to the integration of the college’s general 
education courses to the senior high school core courses of 
the new basic education curriculum as mandated by the 
Commission on Higher Education, CHED Memorandum 
Order 20, s. 2013. The revision of college curriculum have 
led to decrease in faculty workload and more teachers with 
less workload [65], thence, tertiary education administrators 
are urged to provide opportunities to the college teachers to 
upgrade their skills to be able to handle specialized subjects 
in the senior high school [6,66]. College teachers who are 
transferred to teach in the senior high school must be eligible 
or board passer, but, the Department of Education allows 


non-licensed faculty to teach in the senior high school only 
on a temporary basis since there is an existing condition that 
requires them to pass the Licensure Examination for 
Teachers within five years. This provision is in placed to 
ensure that the enhanced basic education program meets the 
demand for quality teachers and its hiring policy grants 
full-time permanent teaching status to teachers who passed 
the Licensure Examination for Teachers [10, 67]. Therefore, 
eligibility plays a critical role in securing readiness among 
college teachers to embrace the enhanced basic education 
curriculum and its anticipated impact. 

Length of service is also correlated with workforce surplus 
management and readiness which suggest that job security 
can be acquired through length of service or seniority [68, 
69]. One of the downsizing effects of the implementation of 
the K-12 program is its implication to the employment of the 
employees of the higher education sector. There is an 
underlying assumption that many college teachers will be 
displaced, retrenched, and unemployed since the new 
program created a gap or a time when there are no students 
entering college [8, 9, 70, 71, 72]. Based on an employee's 
length of service, preference can be accorded to him or her in 
such areas as layoff, promotion, transfer, shift assignment, 
scheduling, vacation accrual, and recall after temporary 
layoff [68, 73], 

Preparation plan categories along course streamlining, 
staffing guidelines, workforce surplus management, and 
alternative programs are highly correlated with readiness. 
Preparation is the stage when individual or individuals plan 
to adopt the new program and undertake change in the 
immediate future. In this stage, people have considered the 
rationale, processes, and anticipated outcomes of the reform 
and made a definite decision to engage in change [16] . The 
ability to plan for change and coordinate among various 
participants is also important to the ultimate effectiveness of 
new endeavors [15]. With the full implementation of the 
latest educational reform agenda or K-12, some colleges and 
universities have already prepared for the effective 
implementation and smooth transition of the program. 
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Table 2. Regression of Demographic Variables and readiness 


IV 

Regression Coef 

ficient j 

B 

Beta 

t value 

Sig 

Constant 

18.238 




Eligibility 

5.032 

.263 

2.036 

.046 


R - 

.263 

R 2 - 

.052 

F - 

4.147 

Sig. F - 

.046 


Table 3. Regression of preparation plans and readiness 


IV 

Regression Coefficient 



B 

Beta 

t value 

Sig 

Constant 

9.216 




Staffing Guidelines 

1.053 

.419 

9.982 

.000 

Course Streamlining 

1.225 

.386 

10.406 

.000 

Workforce Surplus Management 

1.088 

.231 

5.984 

.000 

Alternative Programs 

1.110 

.215 

5.514 

.000 


R - .976 

R 2 - .949 


F - 259.787 

Sig. F - .000 


4.1.3. Regression Analyses 

Findings revealed that the influence of eligibility on 
readiness is significant, that is, F=4.147, p=0.46. Eligibility 
accounts for 5.2% (R~=.052) of the variance of readiness; 
hence about 94.8% could be explained by other factors not 
mentioned in the study. The beta coefficient is .263, t=2.036, 
p=.046, therefore, eligibility is a significant predictor of 
readiness among college educators. College faculty members 
who passed the licensure examination for teachers are more 
prepared and ready for the full implementation of K-12 since 
their license makes them eligible to teach in the Senior High 
School program of the K-12 curriculum [10]. Thus, teacher 
licensure matters in the implementation of the basic 
education reform in the Philippine Education system [74] 
since it is the key requirement that allows teachers to engage 
in the teaching profession [75]. In addition, passing the 
teacher licensure examination is important because this 
ensures that teachers are well trained before entering the 
classrooms [76] and it is a defining attribute of a high quality 
teacher [77]. 

The influence of course streamlining, staffing guidelines, 
workforce surplus management, and alternative programs on 
K-12 readiness is significant that is F=259.787; p=.000. 
These four preparation plan variables account for 94.9% of 
the variance of K-12 readiness, hence 5.1% could be 
attributed to other factors not mentioned in the study. The 
beta-coefficients for staffing guidelines (.419), course 


streamlining (.386), workforce surplus management (.231), 
and alternative programs (.275) are all significant p=.000, 
therefore, these variables are good predictors of K-12 
readiness among higher education institutions. Universities 
and colleges should formulate appropriate policies and 
procedures, and study different options in terms of 
appropriating faculty to provide equal opportunity for 
employment and to ensure the promotion and protection of 
the rights, interests, and welfare of all employees in the 
higher education sector, particularly the “would-be affected'’ 
faculty members. 

4.1.3.1. Staffing Guidelines 

Staffing guidelines refer to a set of human resource 
criteria that is specially made to determine the profile and 
qualifications of the college faculty during the transition 
period when there will be less college enrollees. The 
Commission on Higher Education is tasked and mandated 
to implement strategies to protect higher education 
institutions and their employees from severe losses during 
the transition. CHED shall partner with DepEd, TESDA, 
PRC, and DOLE to develop contingency plans given that 
the low number of graduates during the transition period 
will mean reduced human resources. It should uphold 
educational institutions and their employees to ensure that 
“the rights of labor as provided in the Constitution, the Civil 
Service Rules and Regulations, Labor Code of the 
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Philippines, and existing collective agreements,” as well as 
“the sustainability of the private and public educational 
institutions, and the promotion and protection of the rights, 
interests and welfare of teaching and non-teaching 
personnel” are prioritized [10, 67, 71, 78]. 

4.1.3.2. Course Streamlining 

Course streamlining refers to the revised academic and 
degree programs being offered in colleges and universities 
in response to the implementation of the K-12 curriculum. 
This change in the basic education system has integrated the 
General Education courses of the higher education program 
to the senior high school core courses, hence, creating a 
window for the revision of the current college general 
education curriculum. Colleges and universities are making 
adjustments in their curricular programs and course 
offerings to align with the pedagogies of the K-12 program. 
[67, 79, 80]. This proactive strategy of streamlining or 
restructuring the curriculum provides a roadmap of planned 
educational experiences conferred to the learners by their 
teachers [81]. The curriculum adjustments and course 
streamlining made by the higher education institutions are 
indications of support to the country’s educational reform 
agenda that is primarily driven by the effort to address the 
onslaught of globalization and regional cooperation for the 
graduates of the Higher Education Institutions to be 
globally competitive [6]. It also aims at meeting the 
standards of education in the global world where our 
graduates with only ten years of basic education are 
disadvantaged [5]. This new program puts a high-value on 
holistically developed citizen through a combination of 
education input and curriculum reform [4]. 

4.1.3.3. Workforce Surplus Management 

Workforce surplus management refers to the various 
contingency plans needed if the institution has greater 
number of employees than is necessary. The labor 
implication of the K-12 program on college workers is one 
of the bases of the critics’ opposition to the implementation 
of the program. The latest figures from the Commission on 
Higher Education showed that 13,634 teaching staff and 
11,456 non-teaching staff from higher education institutions 
may be displaced because of the program [8, 9, 67, 71]. 
This is based on the latest data from CHED’s survey of 
higher education institutions and their faculty in November 
2014. This also takes into account the latest data from 
Department of Education, wherein 637 higher education 
institutions will open and operate senior high schools (as of 
May 31, 2015). This means they will continue to have 
enrollees and can keep their personnel through the transition 
period, and may even need to hire more teachers later on. 
However, these numbers do not include employees from 
State Universities and Colleges (SUCs), because the SUC 
budgets for the transition years are enough to cover all the 
people who would otherwise be displaced, nor does it 
include permanent workers from Local Universities and 
Colleges (LUCs), because these employees cannot be 


retrenched during the transition period (except on grounds 
of incompetence or immorality). It was also taken into 
account that 25 percent of General Education (GE) subjects 
are taught in third and fourth years which means that not all 
faculty who teach GE will be displaced [65, 67]. This is 
precisely why CHED, DepEd, DOLE (Department of Labor 
and Employment) and the Higher Education Institutions 
have designed responses to provide support to those who 
may lose their jobs [6, 67, 80, 82, 83]. 

4.1.3.4. Alternative Programs 

Alternative programs refer to the additional and alternate 
actions necessary to keep the employment of affected 
faculty. The Commission on Higher Education has created a 
transition plan for college teachers who will be displaced by 
the introduction of Senior High School in AY 2016-2017 
[84, 85]. CHED, for its part, has designed development 
packages for faculty and staff who will experience a much 
lower workload during the transition, with the view of not 
only curbing the adverse effects of the transition but also, 
and more importantly, upgrading higher education in the 
country. There will be scholarships for graduate studies and 
professional advancement. CHED will give a total of 
15,000 scholarships to higher education personnel for 8,000 
to complete master’s degrees and another 7,000 to finish 
doctorate degrees. There is also a provision of development 
grants for faculty and staff who may not wish to go on 
full-time study may still avail of grants that will allow them 
to retool, engage in research, community service, industry 
immersion, and other programs throughout the transition 
period. Innovation grants for institutions are available. 
Higher education institutions are given the opportunity to 
apply for innovation grants to fund the upgrading of their 
programs through: (1) international linkages, (2) linkages 
with industry, (3) research, or (4) the development of 
priority, niche, or endangered programs [10, 67]. Likewise, 
Department of Labor and Employment will provide income 
support for a maximum duration of one year, employment 
facilitation that matches their skills to the current job market, 
and training and livelihood programs in case the affected 
personnel may want to pursue entrepreneurship. Policies 
that determine qualifications, requirements, and modes of 
disbursal for the Development Packages and DOLE’S 
income support are made to ensure that all applicants will 
adhere to the required standards and procedures. With 
strategic actions from HEIs, CHED, DepEd, DOLE and 
other concerned agencies the impact of K-12 
implementation will be cushioned [8, 67]. 

4.1.4. Hypotheses 

In this study, hypothesis 1 stated that eligibility, length of 
service, and courses taught would influence readiness. This 
hypothesis is supported because length of service is 
significantly correlated with readiness, and eligibility would 
create the best model for predicting readiness among 
college educators. Hypothesis 2 stated that course 
streamlining, staffing guidelines, workforce surplus 
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management, and alternative programs influenced readiness. 
This hypothesis is supported because these variables are 
correlated with readiness and would create the best model 
for readiness of higher education institutions. 

4.2. Qualitative Phase 

Qualitative evidence through the articulations, musings, 
and verbalizations of the respondents in this 
phenomenological inquiry revealed five themes related to 
readiness of higher education institutions to the full 
implementation of the new K-12 curriculum that are pivotal, 
namely: requalifying the teachers, retooling the teachers, 
realigning the curriculum, reclassifying the teachers, and 
redirecting professional development. 

4.2.1. Theme 1: Requalifying the Teachers 

The K-12 Implementing Rules and Regulations (K-12 
IRR) stipulated that college teachers who passed the 
Licensure Examination for Teachers (LET) are eligible to 
teach in the K-12’s senior high school program and acquire 
a full time permanent position. However, non-LET passers 
are also given the chance to teach in the senior high school 
provided that they pass the LET within five years after their 
date of hiring. If such teachers opted to teach on part-time 
basis only the provisions of LET shall no longer be required. 
Confirmatory statements related to this are verbalized by 
these respondents: 

“We will need to shift some of our teachers to 
Senior High School, but we also consider only 
those who are LET passers, tenured, and with 
good evaluation. MA qualification is only second. 

We are really considering the LET passers. If the 
teacher meets the qualifications and is willing to 
take the position, we will offer the job. ” (Rl) 

“There is a moratorium that allowed non-licensed 
teachers to teach in the secondary education level 
for five years until they pass the board exam or 
get a license. Actually, we are preparing some of 
our faculty to take and pass the licensure exam 
for teachers. ” (R12) 

In addition, the Department of Education and private 
educational institutions may hire practitioners with 
expertise in the specialized learning areas offered by the 
enhanced basic education curriculum to teach in the senior 
high school level provided that they teach on part-time basis 
only as mentioned by this respondent: 

“Mostly, our part-timers are practitioners with 
expertise in learning areas offered in our college. 

They are the senior superintendents, chief 
superintendents, and senior inspectors of the 
police department, who are specialized about 
police matters. ” (R2) 

These narratives are unequivocal recognition of the 


significance of requalifying teachers to allow them to teach 
legally under the rule of law as required by the Department 
of Education and the government. This qualification 
requirement also ensures that the enhanced basic education 
program meets the demand for quality teachers. 

4.2.2. Theme 2: Retooling the Teachers 

Under the new college general education curriculum, 
undergraduate students are exposed to various domains of 
knowledge and ways of comprehending social and natural 
realities, intellectual competencies, and civic capacities. 
Upgrading faculty skills is necessary to improve teacher 
quality and make the faculty be aligned with the goals of the 
new K-12 curriculum. The accounts of the respondents 
support this: 

“There will be no more two-year course because 
it is already offered in the Senior High School. 
Those professors who are teaching the two-year 
course are re-tooled. They have to learn other 
subjects or skills so that they have something new 
to teach their students. ”(R5) 

“The proposal is to have the teachers in the 
college to undergo retooling. This means that you 
are going to study other skills or enroll in other 
programs that are required for the K-12 
curriculum. ” (R3) 

The move to retool the teachers is indications of support 
to the country’s educational reform agenda that is primarily 
driven by the effort to meet the standards of education in the 
global world. The verbalization of the respondent affirmed 
to this: 

“In our department, those faculties handling the 
major subjects are required to have the National 
Certificate. So, we send our teachers for training 
including the part-timers, especially now that 
TESDA (The Technical Education and Skills 
Development Authority) is offering scholarships 
to teachers ofTechVoc oriented schools. ” (R6) 

4.2.3. Theme 3: Realigning the Curriculum 

The implementation of the enhanced basic education 
program has required the higher education institutions to 
review their college offering to align with the context of the 
K-12 curriculum. Statements below confirmed: 

“In the education department, the Dean told us in 
one of our meetings that we are going to make a 
new syllabus and course prospectus because we 
have to link the college curriculum to the K-12 
curriculum. So, in 2016, we will be following the 
new curriculum already. ” (R5) 

“What we are doing right now is first we 
identified the different strands of the K-12 
curriculum; the HUMMS, ABM, and STEM and 
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then we identified the curriculum under the 3 
strands. Then, we look at the subjects and 
identified the core subjects and the specialized 
subjects and we asked the teachers to prepare the 
syllabi. ” (Rl) 

These statements are affirmations that the school 
administrators and educators are working together to review 
the school’s existing college offering so that it should be 
designed and reengineered in line with the new curriculum 
that warrants a smooth transition to the new educational 
system. This is evident in this statement: 

“In terms of program and instruction specific of 
the curriculum, we made prepartions by attending 
a lot of workshops, a lot of trainings, and a lot of 
sessions regarding curriculum realignment. A lot 
of faculty effort was invested before it was 
finalized. The new college curriculum has already 
been presented to the faculty and staff, so, in 
terms of instruction and specific offering, we are 
almost prepared for that. ” (R12) 

4.2.4. Theme 4: Reclassifying the Teachers 

When the senior high school curriculum under the K to 
12 program was implemented nationwide, high school 
graduates have entered senior high school’s grade 11 in 
2016 and grade 12 in 2017. Hence, a drop of college 
enrollment is expected in colleges and universities 
beginning school year 2016-2017 all the way to school year 
2021-2022, which means loss of income for higher 
education institutions and loss of job to some college 
faculty, particularly those who are teaching general 
education subjects. To ensure the sustainability of higher 
education institutions and the promotion and protection of 
the rights, interests, and welfare of teaching faculty, 
colleges and universities with secondary education can 
move some of their faculty members to teach in the senior 
high school. Statements below confirmed: 

“In terms of faculty, we are preparing them for 
the transition to temporarily teach in Senior High 
School. ” (R12) 

“I am favorable of the plan to let the teachers 
teach in the senior high school. ” (R9) 

“On my part as Dean of the College, as much as 
possible, we give assurance to our teachers who 
are transferred to the senior high school that they 
can still teach in the tertiary’ level when 2021 
comes. When everything is back to normal, they 
will be transferred automatically to college. They 
will be given priority over the new applicants. ” 

(Rl) 

Reassigning the displaced faculty members to teach in 
the senior high school, due to the lack of freshmen and 
sophomore college students, is a viable move to maintain 


and sustain the higher education institutions, especially 
those that are tuition-dependent. 

4.2.5. Theme 5: Redirecting Professional Development 

Colleges and universities have created a transition plan 
for college teachers who are displaced when the senior high 
school of the K-12 program was introduced in June 2016. 
They have redirected professional development activities to 
empower the affected teachers by encouraging them to 
pursue graduate studies or do research work. Several 
respondents mused: 

“We are actually encouraging our teachers to 
pursue graduate studies in 2016 because this is the 
time when there will be lesser enrollment. Those 
teachers who opted to pursue their graduate studies, 
especially the regular or full-time employees will be 
given a study leave. They will still be paid in full 
aside from the scholarship grants that they enjoy. ” 
(R8) ' 

“Our university is requiring every faculty’ to do an 
individual or collaborative research work during the 
transition period because the school will be paying 
them for that work. The other option is to avail of 
the projects from the local government and the 
Commission on Higher Education because they are 
also offering a budget for research outputs. ” (R2) 

“The teachers really wanted to pursue their 
graduate studies and it is a perfect timing for me 
because I had been planning to continue and finish 
my Ph.D., in fact I have already informed my Dean 
about it. ” (R9) 

These statements affirmed that pursuing graduate studies 
or doing research work is not just about filling the gap 
during the transition period, it is about maintaining 
relevance and alleviating the teaching profession. 

4.3. Elaboration of Themes 

4.3.1. Realigning the Curriculum 

Increasing the Basic Education from 10-12 years requires 
a re-programming or re-aligning of the curricula [79]. 
Realigning the curriculum is the process of creating 
revisions and adjustments to the old college curriculum 
through streamlining by removing obsolete and redundant 
courses/subjects/contents to align with the enhanced basic 
education program since the context of the K-12 curriculum 
is presumed on the fact that students are ready for college 
[79, 86]. It involves thorough examination of topics and 
skills being taught [87]) and features an essential 
mechanism determining the suitability of what is taught 
[81]. The CHED’s Memorandum Order number 20, series 
of 2013 provides the framework and rationale of the revised 
GE curriculum as a paradigm shift and in the context of the 
K to 12 curriculum based on college readiness standard 
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(CHED CMO 20, s. 2013). Hence, this new program 
revised the college general education curriculum by 
removing some units or subjects which comprise a year’s 
worth of general education subjects and at least two years of 
major subjects [65]. From 63 units for humanities and social 
science majors and 51 units for science, engineering, and 
math majors, the new curriculum will just require 36 units 
for all students. The 36 units are divided into 24 units of 
core subjects, nine units of electives, and three units of the 
Rizal course as required by law [66]. The new college’s 
General Education curriculum exposed undergraduate 
students to various domains of knowledge and ways of 
comprehending social and natural realities, developing in 
the process, intellectual competencies, and civic capacities 
[67]. Realigning the curriculum would make the country’s 
education system be at par with the demands of the fast 
globalizing world [5, 65, 79] and meets the challenges of 
the 21st Century [88]. 

4.3.2. Requalifying the Teachers 

Requalifying the teachers is the process of making the 
teachers become eligible to teach in the senior high school 
program of the K-12 curriculum. The Department of 
Education has formulated guidelines on how the displaced 
college teachers can teach Grade 11 and 12 students [10, 66] 
which is supported by Section 10 of House Bill 6643, 
approved on third reading, stipulates: “Notwithstanding the 
provisions of Sections 25, 27 and 28 of Republic Act No. 
7836, the faculty of higher education institutions (HEIs) 
shall be allowed to teach general education subjects in the 
secondary education: Provided, That the faculty must be a 
holder of a relevant Master’s degree: Provided, further, that 
they pass the LET within five (5) years after their date of 
hiring.” This qualification requirement is intended for 
college faculty with Bachelor of Education degree 
qualification. [82]. Allowing a non-licensed teacher 
education graduate to teach in K-12’s Senior High School 
program is provisionary eligibility [74] with a condition that 
the teacher must obtain the teacher license within 5 years. 
For industry practitioners they can be brought into the 
classrooms only on part-time basis. They are only granted 
temporary eligibility [74] to teach because they lack the 
necessary qualifications to become a certified professional 
teacher. Graduates of technical-vocational courses can also 
teach in the specialized learning areas offered by the K to 
12 Program as part-time teachers but they must have the 
necessary certification issued by TESDA and undergo 
training to be administered by DepEd or HEIs. [10, 11]. Full 
eligibility [74] is granted to applicants with a Professional 
Regulation Commission teaching license and/or appropriate 
certification. They are given permanent full-time status [71]. 
This Teacher licensure requirement was promulgated and 
mandated by the Philippine Teachers Professionalization 
Act of 1994 [75], 

4.3.3. Retooling the Teachers 

Retooling is the process of equipping the teachers to play 


their part to meet the objectives of the new curriculum [89]. 
This retooling strategy is focused on developing skills that 
will help teachers teach rather than developing them as 
learners [90]. Their skills are topped-up to augment existing 
practices and meet changing situations [91]. The move to 
retool teachers is an approach to replenish the need of 
senior high school teachers to be able to handle subjects in 
the academic tracks [66]. This situation is similar to the case 
in New York City wherein the school board decided to 
retool existing teachers to fill-in the most difficult-to-staff 
disciplines. This approach is simple, direct, and has 
overcome the high cost of initiating new teachers into the 
system [92]. In like manner, some universities in the 
Philippines have started retooling their faculty since 2011 
and after the retooling stage the schools have identified the 
respective faculty members to be assigned in the different 
areas of the enhanced basic education program [66, 70]. 
Thus, retooling is very much based in a practical view of 
teaching, in which relevance and immediate application 
within classrooms is the prime objective [90]. 

4.3.4. Reclassifying the Teachers 

The implementation of the new K-12 program is causing 
a drop of college enrollment due to college enrollment gaps 
starting SY 2016-2017 until the flow of students in a 4-year 
course is seen to normalize in SY 2021-2022 [93]. This 
implies that the absence of college enrollees mean less 
manpower requirements [66]. In view of this, a group of 
college teachers from various colleges and universities 
expressed their fear that the employment of thousands of 
private school teachers nationwide may be affected [93, 94]. 
Hence, reclassifying qualified higher education faculty to 
teach general education subjects in the senior high school is 
one of the remedies to secure the employment of the 
affected college teachers [70, 72, 93]. This remedy is 
considered practical, doable, and effective. Reclassifying 
the college teachers is a strategy that allows them to teach in 
another level according to their professional competencies 
[95]. The National Comprehensive Center for Teacher 
Quality affirmed that re-assigning qualified teachers ensures 
that students are taught by experienced and knowledgeable 
teachers [95] in addition to securing their employment and 
retaining their college posts [80, 84, 85]. 

4.3.5. Redirecting Professional Development 

One of the intervention measures to mitigate the impact 
of K-12 implementation to the employment of college 
teachers is the provision of redirecting professional 
development activities [10]. These are activities designed to 
empower the teachers to improve their quality through paid 
study leave to pursue graduate or post-graduate studies [10, 
93] and grant of research work [10, 70, 93, 94]. These 
redirection activities can create opportunities for teacher 
learning and transformation [90]. Engaging teachers to 
research makes teaching an evidence-based profession [96] 
reclaiming research as a legitimate means of gaining 
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knowledge and insights about teaching and learning [97]. In 
developing research projects specifically tailored to the 
needs of a particular learning community, teachers are 
empowered to find localized practical solutions required for 
effective change to take place. [98]. Moreover, allowing 
teachers to pursue graduate or post-graduate studies is an 
excellent move to advance teaching career and enhance the 
status of the profession [99, 100]. According to Murnane 
[101] voluntary participation in postgraduate education may 
be a sign of high motivation which is considered by school 
administrators to be crucial to teaching success. Pursuing 
graduate studies and engaging in research work are just few 
of the many redevelopment activities for teachers with the 
goals of gaining insights into teaching and learning, 
becoming more reflective practitioners, effecting changes in 
schools, and improving the lives of the students [97]. Hence, 
the provision of redevelopment activities would be 
considered to redirect teachers in advancing professional 
development as one of the best measures to support them 
during the transition period. 

5. Discussion 

Generally, the purpose of this mixed methods sequential 
explanatory study is to create a clear picture about factors 
that determine readiness of selected higher education 
institutions in the Philippines to the implementation of the 
K-12 curriculum as perceived and relayed by the college 
faculty members as empirically treated in both quantitative 
and qualitative phases. In the quantitative phase, the 
regression analysis yielded a model that identifies the 
variables as attributes of readiness among select colleges 
and universities. These five predisposing factors are 
identified as; eligibility, staffing guidelines, course 
streamlining, workforce surplus management, and 
alternative programs. These indicators were further 
explored qualitatively through gathering in depth 
information and perceptions by means of semi-structured 
interviews that help gain insights into the respondents’ 
lived-world views, personal knowledge, and experiences 
[102, 103, 104] that support and explain further the 
quantitative dataset. The follow-up component revealed that 
realigning the curriculum, requalifying the teachers, 
retooling the teachers, reclassifying the teachers, and 
redirecting professional development are pivotal points that 
signify the preparedness of higher education institutions and 
teachers in the advent of the K-12 program. These 
qualitative findings pave the way to understanding the 
respondent’s in-depth feeling which is beyond the metrical 
measures of controlled variables. 

5.1. Eligibility and Requalifying the Teachers 

In the quantitative phase, eligibility was identified as a 
factor that determines readiness of the college faculty to the 


implementation of the K-12 program. This indicated that 
college educators who are education graduates and passers of 
the Licensure Examination for Teachers (LET) are more 
prepared and ready for the K-12 program since college 
teachers who are transferred in the senior high school are 
qualified to teach and acquire a permanent full time teaching 
position in the K-12’s Senior High School (SHS) program as 
stipulated in the Department of Education’s hiring policy 
under the new curriculum [10, 67]. The qualitative analysis 
revealed that the process of requalifying the college teachers 
makes them eligible to teach in the senior high school 
program of the K-12 curriculum. This teacher licensure 
requirement was promulgated and mandated by the 
Philippine Teachers Professionalization Act of 1994 [75], 
Section 10 of House Bill 6643 [82], Department of 
Education, and K-12 Implementing Rules and Regulations 
[10, 66] that requires the senior high school teachers to be 
board passers to qualify them to teach in the K-12’s senior 
high school program. Thus, eligibility and requalifying the 
teachers play a critical role in securing readiness among 
college teachers to embrace the enhanced basic education 
curriculum and its anticipated impact. This qualification 
requirement also ensures that the enhanced basic education 
program meets the demand for quality teachers. 

5.2. Course Streamlining and Realigning the 
Curriculum 

The quantitative result indicated course streamlining as 
determinant of readiness of higher education institutions to 
the implementation of the K-12 curriculum. Colleges and 
universities are making adjustments in their curricular 
programs and course offerings to align with the pedagogies 
of the K-12 program. [67, 79, 80]. In the follow-up 
interview, participants believed that creating revisions and 
adjustments to the old college curriculum through 
streamlining will align the previous curriculum with the 
enhanced basic education program that would make the 
country’s education system be at par with the demands of 
the fast globalizing world [5, 65, 79, 86] and meet the 
challenges of the 21st Century [88]. The move made by the 
higher education institutions to realign the curriculum or 
streamline courses are indications of support to the 
country’s educational reform agenda that is primarily driven 
by the effort to address the onslaught of globalization and 
regional cooperation for the graduates of the Higher 
Education Institutions to be globally competitive [6]. 

5.3. Staffing Guidelines and Retooling the Teachers 

Staffing guidelines is a factor of readiness to the 
implementation of the new program of which a set of 
human resource criteria are specially made to determine the 
profile and qualifications of the college faculty during the 
transition period when there will be less college enrollees. 
The formulation of staffing guidelines protect the higher 



Universal Journal of Educational Research 5(7): 1215-1232, 2017 


1227 


education institutions and their employees from severe 
losses during the transition, likewise, ensuring the 
promotion and protection of the rights, interests and welfare 
of teaching and non-teaching personnel [10, 67, 71, 78]. 
Given that the low number of graduates and reduced college 
enrollees during the transition period, the in depth interview 
revealed that retooling the teachers is one of the approaches 
to keep the employment of displaced college teachers and 
replenish the need of senior high school teachers [66]. 
Retooling the teachers will equip them to handle subjects in 
the academic tracks and be able to play their part to meet 
the objectives of the new curriculum [89]. Retooling the 
teachers, as one of the staffing guidelines, is very much 
based in a practical view of teaching, in which relevance 
and immediate application within classrooms is the prime 
objective [90]. 

5.4. Workforce Surplus Management and Reclassifying 
the Teachers 

In the quantitative analysis, workforce surplus 
management came out to be a determinant of readiness to 
the implementation of the K-12 program, which refers to 
the various contingency plans needed if the institution has 
greater number of employees than is necessary during the 
transition period. The latest figures from the Commission 
on Higher Education showed that 13,634 teaching staff and 
11,456 non-teaching staff from higher education institutions 
may be displaced during the full implementation of the 
K-12 curriculum [8, 9, 67, 71]. This is precisely why the 
Commission on Higher Education, Department of 
Education, and Department of Labor and Employment, and 
the Higher Education Institutions have designed responses 
to provide support to those who may lose their jobs due to 
drop of college enrollees and reduction of faculty workload 
by designing responses, such as reconfiguring faculty 
appointments and assignments to manage the anticipated 
workloads [6, 67, 80, 82, 83]. The qualitative follow-up 
revealed that that to manage surplus of workforce in the 
higher education sector, reclassifying qualified higher 
education faculty to teach general education subjects in the 
senior high school is one of the remedies to secure the 
employment of the affected college teachers [70, 72, 93]. 
This resolution is considered practical, doable, and effective. 
Reclassifying the college teachers is a strategy that allows 
them to teach in another level according to their 
professional competencies [95]. The National 
Comprehensive Center for Teacher Quality affirmed that 
reassigning qualified teachers ensures that students are 
taught by experienced and knowledgeable teachers [95] in 
addition to securing their employment and retaining their 
college posts [80, 84, 85]. 

5.5. Alternative Programs and Redirecting Professional 
Development 


Alternative programs significantly determine readiness of 
higher education institutions to the implementation of the 
new K-12 curriculum, in the quantitative phase. Alternative 
programs consist of development packages designed by the 
Commission on Higher Education for faculty and staff who 
will experience a much lower workload during the 
transition, with the view of not only curbing the adverse 
effects of the transition but also, and more importantly, 
upgrading higher education in the country ([10, 67]. In the 
follow-up interview, participants believed that one of the 
intervention measures to mitigate the impact of K-12 
implementation to the employment of college teachers is the 
provision of redevelopment activities that redirected 
professional development activities [67]. These are 
activities are designed to empower the teachers to improve 
their quality through paid study leave to pursue graduate or 
post-graduate studies [67, 93] and grant of research work 
[67, 70, 93, 94]. The provision of alternative programs and 
redevelopment activities would redirect teachers in 
advancing professional development and would be 
considered as one of the best measures to support them 
during the transition period. 

The quantitative and qualitative findings created a clear 
picture of readiness of higher education institutions to adopt 
change that were consistent with the basic ideas of 
Prochaska and DiClimente’s The Theoretical Model (TTM), 
which claimed that readiness to undertake change is 
characterized by the preparation stage at which point the 
individuals or institutions have considered their options and 
made a decision to move forward with change [14, 15]. In 
addition, the ideas of the Concerns Based Adoption Model 
(CBAM) also supported the findings of this study although 
its principle components of readiness are an individual 
process whereby people interact progressively with change 
([21, 23, 24]. This model is specifically tailored for an 
individual person but it shared similar elements that 
complement readiness to embrace change. However, the 
findings of readiness in this study is argued by Rogers’ [25] 
Diffusion of Innovation Model which claimed that getting 
the new idea adopted, even when it has obvious 
advantages, is often very difficult (Rogers, 1962). Thus, 
successful implementation of the new program comes when 
a person decides to adopt the change. These theories; The 
Theoretical Model (TTM) of Prochaska and DiClimente 
[14], Concerns Based Adoption Model (CBAM) of Hall 
[20], and Rogers’ [25] Diffusion of Innovation Model, were 
found to be useful and appropriate for application to 
readiness to adopt to a new curriculum. The constructs of 
these theories are interwoven into the context of 
preparations and readiness in this study. Mixing both the 
quantitative and qualitative metric in determining readiness 
select colleges and universities to the implementation of the 
basic education reform or K-12 curriculum is considered 
underexplored or under researched; thus, timely and 
pressing most especially in the Philippine setting where the 
new K-12 curriculum is still the bone of contention by 
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people in all walks of life. Impliedly, the quantitative and 
qualitative findings play an important role in generating an 
improved understanding of the issue being investigated that 
strengthens the rigor of the research findings. 

6. Conclusions 

This study elucidates the factors that determine readiness 
among selected higher education institutions in the 
Philippines to the implementation of K-12 curriculum. 
Assessing readiness will serve as an impulse for enhanced 
implementation strategy and craft alternative interventions 
and measures for any anticipated negative impact. The 
sustainability of the successful implementation of the 
government’s program efforts rests on the willingness and 
readiness of the education sector and stakeholders to 
embrace change. By understanding how readiness is related 
to eligibility or requalifying the teachers; staffing guidelines 
through retooling the teachers; streamlining courses by 
realigning the curriculum; managing surplus of workforce by 
reclassifying the teachers, and creating alternative programs 
by redirecting professional development activities; there is 
no doubt that the current education reform agenda is geared 
toward the attainment of quality, excellence, and equity. 

This study provides only one perspective of the 
implementation of the basic education reform in the 
Philippine education system, particularly, readiness of 
college teachers and higher education institutions to adopt 
and embrace change. Also, the marginal population size and 
restraint of faculty related variables to length of service, 
eligibility, and courses taught are recognized as the 
limitations to the related findings. Being one of the few 
researches on readiness to the basic education reform in the 
Philippines, this study leaves some unanswered questions 
and opens a door for future research for in-depth exploration 
of the new K-12 program, such as the readiness and 
preparations of other educational sectors affected by the 
basic education reform program and the evaluation and 
assessments to the effectiveness of the K-12 program in all 
areas as in order to address the issues, concerns, and 
dilemmas; thus strengthening the government’s education 
reform agenda. The results would be productive for 
colleges, universities, and other educational institutions, 
teachers, Department of Education, Commission on Higher 
Education, Technical Education and Skills Development 
Authority (TESDA), Department of Labor and Employment 
(DOLE) and the society. 

7. Implications and Recommendations 

The basic education reform agenda of the Philippine 
government has brought a plethora of concerns relative to 
college enrollment gaps, curriculum adjustments and 
employment of college teachers. The results of this study 


are aimed at creating a panorama of interwoven factors that 
determine the effect of the K-12 program to higher 
education institutions and college teachers as basis for 
crafting implications and recommendations fully addressed 
to various stakeholders: policy makers, educational 
administrators, school management, educational planners, 
college faculty and staff, and teachers from other levels. 

1. ) On teacher eligibility and requalifying the teachers. It 
is highly recommended that teachers should take and pass 
the Licensure Examination for Teachers. Obtaining the 
required license makes the educators professional teachers 
who are highly qualified, and eligible for employment as 
teachers both in private and public schools. 

2. ) On course streamlining and realigning the curriculum. 
Higher Education Institutions need to review their college 
offering to align their programs with the revised college 
general education curriculum that complements with the 
pedagogies of the K-12 program. 

3. ) On staffing guidelines and retooling the teachers. 
Higher education institutions should formulate appropriate 
policies and procedures, and study different options in terms 
of staffing guidelines, particularly in the enhancement of 
faculty skills in order to provide equal opportunity for 
development. Retooling teachers to learn new skills that 
certainly enable them to handle specialized subjects in the 
senior high school. 

4. ) On workforce surplus management and reclassifying 
the teachers. Higher education institutions and other 
concerned agencies should strengthen initiatives to ensure 
the protection, interest, and welfare of the affected college 
faculty. To remain employed reclassifying the faculty to 
teach in the senior high school level is a viable move. 

5. ) On alternative programs and redirecting professional 
development. College and universities should give and 
provide equal opportunity to all affected faculty in terms of 
redevelopment activities for teachers to be redirected in 
their teaching career, such as, funded graduate and 
post-graduate studies, research grants, and collaborative 
research projects, in order to upgrade teacher quality in the 
higher education sector of the country. 

6. ) For a successful transition and implementation of the 
new curriculum the researcher recommends to all college 
faculty and higher education institutions to take their part in 
the adoption of the new program so that all can benefit from 
the new opportunities presented by the government’s 
education reform agenda and that elevate the Philippines to 
the international education standards. 

Note 

The quantitative aspect of this study was reported at the 
Universal Journal of Educational Research 4(10): 
2447-2462, 2016. 
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